UNIT-2

Design Models of E-learning - Identifying and Organizing E-learning
Course Content: Needs Analysis — Analyzing the Target Audience —
Identifying Course Content — Defining Learning Objectives — Defining the
Course Sequence - Defining Instructional Methods — Defining Evaluation
and Delivery Strategies — Case Study.

1.DESIGN MODELOFE-LEARING:

ASSURE Instructional Design Model:

» The ASSURE instructional design model aims to ensure effective instruction through
a comprehensive planning process.

» The model is acronymic, representing the six steps involved:

» Analyze learners, State objectives, select instructional methods, utilize media and
materials, require learner participation, and evaluate and revise. ASSURE aligns

» instruction with learner needs and incorporates various media and instructional
strategies to enhance engagement and understanding.

The Successive Approximation Model (SAM):

» Is anagile and iterative instructional design approach. It prioritizes rapid iterations,
efficiency, and collaboration, making it ideal for complex projects.

SAM consists of two major phases:

- Preparation: Gather background information, set project expectations, understand the
learner audience, and define goals, timelines, and budgets.

- Iterative Development: Develop a more refined prototype, test it, and repeatedly
revise it until it's ready for full implementation.

Gagne's Nine Events of Instruction: Behaviour Approach
» Robert Gagne’s Nine Events of Instruction is rooted in the principles of behaviorism.

This model identifies nine pivotal instructional events aimed at optimizing the learning
process:

- Gain Attention: Capture learners' interest.

- Inform Learners of Objectives: Set clear learning objectives.



- Recalling Prior Learning: Activate prior knowledge.

- Present the Material: Deliver information clearly and engagingly.

- Provide Guidance: Supplement content with activities and support.
- Elicit Performance: Give learners opportunities to apply knowledge.
- Provide Feedback: Offer reinforcement and corrective feedback.

- Assess Performance: Measure mastery of objectives.

Merrill's Principles of Instruction (MPI): Task-Centered Learning

» Merrill’s Principles of Instruction (MPI) focus on real-world tasks that learners
encounter in their daily workflows.

This model comprises five essential principles:
- Task-Centered: Design learning materials around authentic tasks.
- Activation: Stimulate learners' existing knowledge and curiosity.
- Demonstration: Demonstrate new knowledge or skills through examples.
- Application: Provide opportunities for learners to apply what they've learned.

- Integration: Encourage learners to integrate new knowledge nto their work

ADDIE Model:

» A Versatile Guide to eLearning Success.

» The ADDIE model, which includes Analysis, Design, Development, Implementation,
and Evaluation, is widely regarded as a trustworthy framework for mstructional
designers. It offers a versatile and adaptable approach that has proven highly effective
in creating practical eLearning courses.

Rapid Instructional Design:

» Rapid Instructional Design (RID) is a model that focuses on quickly designing and
developing effective instructional materials. Itis commonly used in situations where
there is a need for speedy delivery of traming or when the content is constantly
changing.

» RID follows a systematic process that includes analysis, design, development,
implementation, and evaluation. The model emphasizes collaboration and flexibility,
allowing for quick adjustments and revisions during the design process.

ARCS Model of Instructional Design:



» The ARCS instructional design model aims to motivate and sustain learner
engagement by addressing four key components: Attention, Relevance, Confidence,
and Satisfaction. By integrating these components into the instructional design
process, the ARCS model seeks to promote learner motivation and increase the
effectiveness of instruction.

» Attention is captured through curiosity and novelty, relevance is established by
connecting content to learners' needs and goals, confidence is built through providing
opportunities for success, and satisfaction is achieved through feedback and
reinforcement.

Flipped Classroom Model:

» Pre-Class: Learners study instructional materials (videos, readings) at home.
» In-Class: Engage in interactive, hands-on activities, discussions, and problem-solving
exercises.

Personalized Learning:

» Adaptive Learning: Use algorithms and data to adjust the learning path based on
individual progress.

» Competency-Based Learning:Learners progress upon mastering specific skills or
knowledge, rather than time-based progression.

Connectivism:

» Alearning theory for the digital age, emphasizing the role of social and technological
networks.

- Learning as a Network:Knowledge is distributed across a network of connections

- Diverse Information Sources:Utilize various sources and formats (blogs, forums,
social media)

- Self-Directed Learning:Encourage learners to explore and create their own
learning paths.

Experiential Learning:

» Based on Kolb’s Experiential Learning Theory (ELT):
- Concrete Experience:Engage in a hands-on experience.
- Reflective Observation: Reflect on the experience.
- Abstract Conceptualization: Form new ideas based on the reflection.
- Active Experimentation: Apply the new ideas i practice.

By leveraging these models, educators can design effective and engaging e-learning
experiences that cater to different learning styles and preferences.

2.5 STRATEGIES FOR ORGANIZING E-LEARNING COURSE
CONTENT:




Clear Learning Objectives

The first step in organizing your eLearning course content is to define clear and
measurable learning objectives. These objectives serve as a roadmap for your course,
providing learners with a clear understanding of what they will achieve upon
completion.

Well-defined learning objectives also help you prioritize and align the content with the
desired outcomes. When learners know what to expect from the course, they are more

likely to stay motivated and focused throughout their learning journey.

Modular Approach

Dividing your course into smaller, manageable modules or units is a highly effective
organizational strategy. Each module of your Corporate Leadership Development
Program should focus on a specific topic or subtopic, ensuring that the content
remains focused and digestible.

By adopting a modular approach, learners can navigate through the course more
efficiently, allowing them to learn at their own pace and revisit specific concepts when

needed.

Logical Progression

Organize your eLearning course content in a logical progression, starting with
fundamental concepts and gradually building up to more advanced topics. This
sequential arrangement allows learners to grasp foundational knowledge before
moving on to complex ideas.

The logical progression in Leadership and Management Training Courses helps
establish a natural flow of information, enabling learners to understand the

relationships between different concepts.

Consistent Navigation and Structure



e Maintaining a consistent navigation system and course structure is essential for a user-
friendly eLearning experience. Use clear headings, subheadings, and bullet points to
break down the content into easily consumable chunks.

e This organizational style helps learners quickly locate the information they need,
reducing frustration and improving overall engagement in the Leadership Training

Courses Online.

Visual Aids and Multimedia

e Enhance the learning experience by incorporating visual aids, multimedia, and
interactive elements.

e Utilize images, infographics, videos, and quizzes to complement the textual content.
Visual aids can significantly improve learners’ comprehension and retention of

complex information.

Final Words

e As aresult, organizing your eLearning course content is a fundamental aspect of
creating a successful and impactful learning experience.

e By setting clear learning objectives, adopting a modular approach, ensuring logical
progression, maintaining consistent navigation, and incorporating visual aids and

multimedia, you can deliver engaging and effective Leadership and Management

Training Courses that would ultimately prove impactful for the learners.

3.NEEDS ANALYSIS:

This document does not focus on conducting needs analysis; however, this kind of analysis is
crucial to validate the need for an e-learning intervention and to provide important
mformation regarding which gaps need to be addressed to ensure that the intervention is

targeted to organizational needs.
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Before designing an e-learning course, a needs analysis should be conducted to determine

whether:

» training is required to fill a gap in professional knowledge and skills; and

» e-learning is the best solution to deliver the training.

» In fact, there might be several causes of a capacity problem, and an organization’s
capacity to achieve its goals can be affected by many factors, including:

» factors in the enabling environment: policy and legislative frameworks, rules and
norms internal to an organization and political will;

» organizational aspects: the organization’s formal and informal incentive and support
structures, staff, equipment and finances;

» individual capacity: the skills, knowledge and attitudes of individuals working in the

organization.

Moreover, not all individual capacity problems are learning problems. The traditional
assumption is that if an individual is not performing well, then training or other learning

activities are the solution.

Frequently, however, performance problems result from a lack of support in the work

environment, such as bad data, worn-out tools or poor incentives.

Also, not all learning problems can be addressed through e-learning. It is crucial to

understand whether e-learning is appropriate for the identified learning goals.

4. ANALYSING THE TARGET AUDIENCE

analysing the target audience is required to identify a variety of factors that will nfluence the

course design. Some of these factors are shown below.



FACTOR TO BE CONSIDERED

WHY IS IT IMPORTANT?
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How to Effectively Analyse your eLearning Course Audiences

Developing an eLearning course that offers nformative, well written content, and high

quality design elements are essential to any successful eLearning project.

As such, one of the most invaluable elLearning tasks at your disposal as an Instructional

Designer is an eLearning course audience analysis.



Here are the 6 key questions you will have to ask in order to effectively analyse your

eLearning target audience:

1. What is the primary goal or objective of your eLearning audience?

e Your eLearning audience is enrolling in your eLearning course or singing mnto your
training program for a purpose. In order to develop an eLearning course that will be
effective and worthwhile, you must predetermme what this purpose is.

e One of the most important aspects of an audience analysis is recognizing what your
audience hopes to take away throughout the experience.

e This will allow you to determine not only which content must be included, but also

how you are going to present this content in a meaningful and effective way.

2. What are your learners’ educational background and/or learning abilities?

e [Learners carry their own unique cultural and educational background, as well as their
own set of learning prerequisites or abilities. Nonetheless, there are probably some
aspects of their background that they have in common.

e For example, if you are creating an elLearning course that deals with more advanced
management strategies, then your target audience is most likely going to already have

a basic understanding of human resources and/or personnel development.

3. What information and skill-sets will the learner need to acquire ?

e One of the most vital elements of analysing elLearning audiences is determining which
skill-sets or information must be acquired during the eLearning course.

e To acquire the mformation you need, you may even want to learn about theirr job
responsibilities so that you are able to include necessary skill or task-specific

development tools in your eLearning course design.



4. What are your audiences’ technical requirements (or limitations)?

When designing your eLearning course, it is also important to think about how the learners
will be accessing the content. Are they going to be signing into the eLearning course via a
mobile device? Do they have limited access to Internet, in which case they may prefer a CD-

based eLearning course? What are their hardware or software limitations?

5. What is your audiences’ learning preferences?

Determining the learning preferences of your eLearning course audience is crucial to the
overall success of your eLearning course design. It will allow you to custom tailor your
modules to meet their needs and appeal to their preferred learning methods, so that they

achieve the best possible outcome.

5.IDENTIFYING COURSE CONTENT.

Content analysis is probably the most critical step in the instructional design process.

If the designer does not include accurate and relevant content, then there is little value in
finding the best instructional methods and media to transfer the information to learners. The
analysis must consider the learners’ relate factors (e.g. previous knowledge and skills) which

emerged from the target audience analysis.

Content identification and analysis can be done by applying the following methods:



Task analysis identifies the job tasks that learners should learn or improve and the
knowledge and skills that need to be developed or reinforced. Task analysis is used
mainly in courses designed to build specific job related or interpersonal skills (also

called “perform courses”).

Topic analysis is carried out to identify and classify the course content. Depending
on the circumstances, one of these methods may be preferred. Topic analysis is
appropriate for courses that are primarily designed to provide information or achieve

broader educational objectives (also called “inform courses”).

Task analysis:

Task analysis helps to define content for job-oriented learning courses that aim to

develop or reinforce job-related skills.

Identifying course content through task analysis allows designers to:

>
>
>

create a learning course that is job centred,

focus attention on skills; and

create case-based scenarios that build on realistic job contexts. As a result, learners
can better integrate the new knowledge into their daily practice. The task analysis

consists of four main steps:

Step 1: Identifying tasks

Identify and describe the tasks that learners should learn or improve to achieve the course

goal.



Step 2: Classifying tasks

Classify tasks as either:

» procedural (ie. tasks that are performed by executing an ordered sequence of steps ,
such as “Create a table in Microsoft Word”); or

» principle-based (ie. tasks requiring judgments and decisions to be applied in different
situations and under conditions that change every time, such as “Organizing a

conference”).
Step 3: Breaking up the tasks
Break each task into:

» steps (for procedural tasks); or

» guidelines that should be applied to perform the tasks (for principle-based tasks). For
complex tasks, requiring the application of strategic or interpersonal skills (such as
“adapting” or “solving group conflicts”), different points of view may be needed to
identify the guidelines.

Step 4: Identifying required knowledge and skills

Identify the knowledge and skills needed to best perform those steps or apply those

guidelines.

2. Topic analysis :



The task analysis is usually completed by conducting a topic analysis. If the course is
mtended primarily to provide information or achieve educational objectives broader than
improving job performance, the ID will skip the task analysis and directly conduct a topic

analysis to define the major topics and subtopics for the course.

The topic analysis aims to:

» identify course content, and

» classify content elements.

I.  Identifying course content :

For example, in a course entitled “Climate change and food security”, the ID first can ask the

SME to identify the main content categories for the course, such as

» Climate change and its effects; and

» Impacts of climate change on food security

Then, the ID can ask the SME to further detail each category. For example, this would result

in a draft outline such as:

+ Climate change and its effects
Climate variability
Climate related disasters

YV V V

Impacts on agriculture

7

*

Impacts of climate change on food security

A\

Effects on rural livelihoods

» Specific impact on different locations and conditions



> Examples, such as the impact of water scarcity in Mauritania, the impact of extreme
weather events in Bangladesh, etc.

» Visual instruments, such as mind maps, concepts maps and process diagrams. Mind
maps can be used to visualize and organize ideas. They can represent words, ideas,

tasks, or other items linked to and arranged around a central key word or idea.

ii.  Classifying content elements:
» Classifying content elements helps to further recognize connections among
them thus contributing to the refinement of the draft course outline.
» Content elements can be classified according to the types of content they

represent.

The following identifies six main types of content: facts, procedures, concepts,

principles, interpersonal skills and attitudes.



TYPES OF LEARNING CONTENT

Facts Unique, specific information that answers the questions: who,
where, when? Facts are shown, exhibited or indicated.

Examples: data, lists, historical events

Procedures A procedure is a series of clearly defined steps, aiming to perform
a task. Procedures answer the question: "How to ...?"

Example: “instructions for creating a table in Microsoft Word"

Concepts A concept is a group of objects, entities or ideas that: are defined by a single
word or term; share common characteristics; differ in unimpartant characteristics;
require a definition; and answer the question: "What is ...?"

Example: the concept of “climate change”

Principles A principle (or rule) describe a relationship between two concepts. For example:
"As price increases, the supply increases” . Some principles can be translated
into strategic quidelines which can quide decisions and complex tasks.

Example: “quidelines for facing price volatility"

Interpersonal skills Verbal and non verbal skills for interacting with other people.

For example, content related to "negotiating” or "solving group conflict”

Attitudes Predispositions to behaviour.

Example: content related to appreciate the "importance and urgency of
adopting measures for limiting the negative impacts of climate change”

6.DEFINING COURSE OBJECTIVES:

What are Learning Objectives?

Having a specific and measurable description of what a learner will be able to do on
completion of the eLearning course can help assess learners and the effectiveness of the
course itseff — this description is known as a learning objective.



A learning objective is a statement, in specific and measurable terms, that describes what
learners will be able to do on completion of an eLearning course.

Why Set Learning Objectives for eLearning?

Learning objectives set the stage for eLearning course development. They define the goals to
be achieved and help design eLearning courses in alignment with the end result. Defining
learning objectives at the beginning of the course also fulfills the adult learning principles of
letting adults know why they should learn something and what problems the eLearning will
help them solve.

They also act as a good tool to evaluate whether the elLearning course has
achieved its purpose.

Components of Learning Objectives:

Ideally, learning objectives should have three components:
1. Performance
It is a description of what the learner is expected to DO, after the eLearning.
2. Condition
It describes the environment under which learners are expected to perform.
3. Criteria

It describes the level of performance to be achieved for the learner to be
considered competent.

Characteristics of Learning Objectives:

Learning objectives in eLearning should be SMART, that is:
Specific — They should say exactly what learners should be able to do after the training
Measurable — They should be observable and quantifiable

Attainable — Learners should be able to accomplish them without external help and within the
specified conditions

Relevant — They should apply to learners’ job roles and tasks

Targeted — They should be aligned to learners’ expected performance level



6.DEFINING THE COURSE SEQUENCE:

e One of the methods used to define the course sequence is the prerequisite method.
That method uses a learning objectives hierarchy, teaching first those skills that seem
to be prerequisites for all other skills. It is possible to create a hierarchy among
learning objectives by using the results of the task and topic analyses.

e The diagram below shows the hierarchy among the objectives that were formulated
in the above example. The learning objective “Construct a logical and persuasive
message” is at a higher level than the others. In fact, the other learning objectives (e.g.
“Explain the concepts of relevance and feasibility”) are all prerequisites to being able
to construct a logical and persuasive message.

Learning Hierarchy:

Design effective reports for decision-makers

Define Identify user’s Construct a logical Choose a report Write the report
the communication information and persuasive format according clearly and
purpose requirements message to the context concisely

Explain the Explain the Describe the Distinguish Explain
concept of concept of elements of a consistent from the concept
relevance feasibility message inconsistent data of brevity

Other sequencing methods:



Describe the elements of a message Distinguish consistent from inconsistent data Write the
report clearly and concisely Explain the concept of brevity There are several other methods
that can be used to organize and sequence the content, and different methods can be
mtegrated to design the best structure for your course. Some of these other methods include
the following:

In a job-oriented course (perform course), the content can be organized to follow the
order of the actions in the real job environment; this is the job-context principle.

In a non job-oriented course (inform course), concepts can be organized according to
their structural connections, such as by:

» describing the characteristics of a class before describing its members;

» providing examples first, then definitions; or

» starting with concrete or simple information and then proceeding to abstract

or complex concepts.

If learners’ profiles (e.g. general characteristics, job profiles, educational background)
are well-known, concepts that are most familiar to learners can be presented before
those that are far from learners’ experience.
The curriculum can start with a more general overview, then focus on specific topics,
and at the end go back to the general conclusion; this is the zoom principle.
The curriculum can revisit the basic ideas, repeatedly building upon them until the
learner understands them fully; this is the spiral curriculum.
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Course structure

= The diagram on the left is an example of a structure for an e-learning course.
= A course can include several units which include a number of sessions.

® Inaself-paced e-learning course, each session is a learning object18 made by a set of
screens including text and media elements.
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= The task analysis helps to establish a connection between learners’ needs and specific
course elements. This enables learners to select a subset of sessions under the main
course.

= Entry tests or task-related questions can be submitted to learners to help them identify
the right subset of relevant course elements.

7.DEFININGINSTRUCTIONALMETHODS:

The design of an e-learning course will involve using a combination of the following
instructional methods:

e Expositive methods :

which emphasize “absorption” of new information. Expositive methods mnclude
presentations, case studies, worked examples, demonstrations.

e Application methods :

which emphasize the active processes learners use to perform procedural and
principle based tasks and build new knowledge. Application methods include



demonstration-practise method, job aids, case-based or scenario-based exercises, role
play, simulations and serious games, guided research, project work.

e C(Collaborative methods :

which emphasize the social dimension of learning and engage learners sharing
knowledge and performing tasks in a collaborative way. They include online guided
discussions, collaborative work and peer tutoring.

Instructional methods:

Each method can be delivered i different formats, using different types of media and
communication tools. For example, a presentation can be delivered as a Power Point file or as
arecorded (or live) video presentation.

1.Expositive methods:

Expositive methods Expositive methods require learners to listen and read or observe.

Expositive methods are used for acquiring information, but they can be combined with other
methods to create different types of learning courses.

Expositive methods include:

» presentations: organized information on a specific topic

» case studies: real, significant cases related to the topic

> worked examples: examples of the topic with comments and explicit reference to the
theory

» demonstrations: illustrations of how a task can be performed.

2.Application methods:

Application methods mnvolve the learners in practical activities which can range from simple
exercises (such as the demonstration-practise method) to more complex methods like
simulations or research activities.

» Demonstration-practise method:

This method is used to teach a procedure — usually a software procedure, such as how to
generate a map using geographic information system (GIS) software — using directive
learning,

A procedure is first demonstrated by an expert or instructor, and then learners are asked to
practise the procedure by interacting with the system or software. In e-learning, this method
can be realized through two formats, as

e Virtual classroom
e Interactive classroom

> Job aids



Job aids provide just-in-time knowledge. They usually provide immediate answers to specific
questions, helping users accomplish job tasks. For example, learners may be provided with a
checklist to help them draft a communication strategy for a specific audience

» Case-based or scenario-based exercises

Case-based exercises are used to develop cognitive skills in a specific domain. Learners are
asked to apply knowledge and principles to a concrete situation. Typically, this method is
built around a scenario, e.g. a challenging situation where learners are required to make
decisions by choosing among different options.

> Role play

Role play is used to develop mterpersonal skills. Learners are asked to apply behaviour-
related principles (e.g. communication principles) to a concrete situation. Feedback is
provided to learners about their behaviour. For example, learners may be divided in groups of
two people — one is designated as the policy-maker and the other as the food security expert.

> Symbolic simulations and serious games

Symbolic simulations are used to develop scientific understanding of complex systems (e.g.
ecosystems) or strategic management skills in organizations. Learners can interact with the
system to understand the underlying dynamics.

> Guided research

The learners are charged by the tutor or the mstructor to conduct research on a specific
subject. The instructor can guide the learner in collecting and organizing information. For
example, learners may be asked to conduct research on the food security information systems
(FSIS) in their own countries.

> Project work

The learner is charged by the tutor or the instructor to develop a product or a project by
applying learned principles and concepts to his/her specific context. For example, learners
may be asked to develop a food security report by applying the principles learned during the
course.

3.Collaborative methods:

Collaborative methods are based on dialogue and discussion among facilitators and learners.
They add a social dimension to the learning experience, applying the principles of social
constructivism and collaborative learning. They allow learners to benefit from having
discussion partners and getting personal feedback.

» Online guided discussions

Guided discussions are designed to facilitate learning and improve knowledge and skills. The
facilitator asks learners questions to stimulate and guide reflection and critical thinking.
These discussions usually complement other methods, such as a presentation, research or a
case-based exercise.



> Collaborative work

Learners work together to perform different types of activities, such as evaluation, analysis
or development of an assignment or a project. This method requires learners to collaborate,
listen to each other, argue and negotiate; they develop iterpersonal skills other than domain-
specific and problem-solving skills.

> Peer tutoring

Learners monitor and support each other. They have the opportunity to learn from each
other’s work and to practise tutoring methods. This is a useful method for train-the-trainer
projects.

8.DEFININGDELIVERY STRATEGY:

When selecting delivery formats, a number of factors must be considered, including:

» learner-related factors
» technology aspects and
» organizational requirements.

Learner-related factors:
The following are important factors to consider about learners:

» their comfort with delivery channels — Audio and video conferencing can be frustrating
for non-native language learners; e-mail or discussion forums are more appropriate since
they allow learners to take the time they need to read and write.

» their level of technical expertise — If they have only recently experimented with e-mail,
they may have difficulty working with whiteboards and video conferencing. It is
mmportant to consider how much technical support can be offered to them.

» their available time — If learners are busy, are located in different time zones or cannot
conform to rigid schedules because they can only access a shared computer during
certain hours, asynchronous tools will be preferred.

Technology aspects:

» Learners’ computers’ capabilities, infrastructure and connectivity need to be
considered before making any technology decisions.

» Understanding whether learners have easy access to network systems is important.
Some activities can be carried out only with the support of an Internet connection,
while others can be developed for self-paced e-learning.

» If there is limited Internet connectivity, consider using CD-ROMs and other
offline formats to allow learners to take all or parts of the course offline.

Organizational requirements and constraints:



» Arange of organizational requirements and constraints, such as the available
time and budget, will influence the choice of delivery formats.

» Developing self-paced learning, especially with a lot of multimedia, can require
much more time than preparing a virtual classroom.

» When struction needs to be provided to as many people as possible in the least
amount of time, a series of large virtual classes might be the right solution.

CASE STUDY:

Introduction:

In recent years, e-learning has revolutionized education by leveraging technology to provide
flexible, accessible, and cost-effective learning opportunities. A notable case study is the
mplementation of e-learning platforms at Coursera, an online learning platform that partners
with universities and organizations to offer courses, specializations, and degrees.

Benefits:

The benefits of e-learning through Coursera include increased accessibility to high-quality
education from top institutions worldwide, flexible learning schedules that cater to diverse
lifestyles, and reduced costs compared to traditional education. It also supports a variety of
learning styles through multimedia content and interactive tools.

Purpose:

The primary purpose of Coursera’s e-learning platform is to democratize education by
removing geographical and financial barriers, thus enabling lifelong learning and skill
development for a global audience. It aims to provide learners with the skills needed to thrive
mn a rapidly changing job market.

Model:

Coursera employs a blended learning model that combines online video lectures, interactive
quizzes, peer-graded assignments, and discussion forums. This model ensures comprehensive
learning experiences and fosters a sense of community among learners.

Uses:

Coursera is used for a wide range of educational needs, from individual courses for personal
development to professional certificates and degree programs for career advancement. It
serves diverse learners, including students, professionals, and lifelong learners, providing
them with the skills and knowledge required in various fields.



Conclusion:

Coursera’s e-learning platform exemplifies the transformative power of digital education. By
offering accessible, flexible, and affordable learning opportunities, it addresses the evolving
needs of modern learners and helps bridge the education gap, ultimately contributing to a
more educated and skilled global workforce.

Questions:

1.Why use an instructional design model?

2.Write any three design models in e-learning?

3.How to organize your e-learning course content?

4.How to do an e-learning audience analysis?

5. Three types of e-learning Analysis?

6.Why learning objectives are important?

7.what makes learning objectives are “GOOD”(Or)full form of SMART?

8.Define mstructional methods for e-learning (or)online learning?

9.Major components of case study?

10.Define case study?



11.Explain about the evaluation & delivery strategy ?

12.Explain about the three mstructional methods?

13.What is identifying course content and explain the methods?

14.What are the 6 mamn types of e-learning content?

15.Explain about the application method?



